
Prepared by
G&D Associates and 

Weld RE-4 School District
August 2019

CLASSROOM 
ATTRIBUTES 
AND INDICATORS



An essential element of implementing a district-wide vision is a common understanding of its 

components and how they translate across learning environments. Cohesiveness of definitions and 

expectations ensures that school and District leadership can align professional learning, coaching, 

and leadership development to support the needs of educators across the organization. In a 

collaborative effort between the District’s department of instruction, technology department, learning 

coaches, and G&D Associates, a set of attributes and indicators has been developed to support:

• Principals and learning coaches developing common language around the District vision.

• School and District leadership in calibrating observations, support, and the development of
these attributes.

• District and building level coaches in developing highly effective classroom teachers
regardless of content area or grade level.

• The identification of promising practice and professional learning needs.

These attributes and indicators are meant to provide common language and outcomes towards 

which individual schools will take personalized paths. This tool should be used as a conversation 

starter and to identify coaching priorities rather than as an evaluative checklist.

Author’s note: Throughout this document, the term “learner(s)” refers to both students and adults.
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INTRODUCTION



EFFECTIVE LEARNING ENVIRONMENTS

Both physical and digital environments enable appropriate risk-taking, the 
sharing of ideas, and learning from mistakes. Students and educators feel 
safe, comfortable, challenged, and supported in all spaces.
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• Clear routines and expectations are evident.
• Flexible seating options support the activity as well as learner need and 

preference.
• Learners have choices that support their needs.
• Most displays are interactive and/or student generated.
• The environment is accessible and enables free movement.
• Attention to fostering positive relationships (teacher to student, student to 

student) is evident.
• Evidence of engagement in meaningful academic and social/emotional problem 

solving can be found.
• Regular positive and constructive feedback (teacher to student, student to 

teacher, peer to peer) opportunities are in place.
• Kind and inclusive language is modeled and expected.
• Learners pose questions, share wonders, work through challenges, and share 

their thinking.
• Productive student talk is more common than teacher lecture.
• Learners are having fun. Joy is evident.

INDICATORS



LEARNER AGENCY
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Learners exhibit a high level of self-awareness that enables them to make appropriate 
choices toward gaining and demonstrating knowledge. Learners advocate for the 
most effective conditions for themselves while empathizing with those around them.

• Learners make appropriate choices on their own.
• Learners have choices in how they do their work.
• A variety of activity choices designed to achieve a 

common outcome are available.
• Learners have choice around tools they utilize to gain 

and demonstrate knowledge.
• Learners are engaged in their work.
• Learners can explain the rationale for their choices in 

ways that align with their preferences and needs.
• Students lead their parent/teacher conferences, IEP 

meetings (when appropriate), and advanced learning 
plan development.

• Learners have choice in pace, place, and/or path that 
meets their needs.

• Learners demonstrate curiosity and formulate 
questions to explore.

• Regular goal setting and reflection occurs.
• Learners engage in productive struggle.
• Multiple opportunities to improve and persevere are 

provided.
• Learners advocate for both their social/emotional and 

academic learning needs.
• Routines and expectations promote student advocacy.
• Regular empathy building with others occurs.

INDICATORS



APPLIED SKILLS FOR SUCCESS
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Learners utilize the set of skills and dispositions that enable them to be 
successful in and beyond their educational experience.

Critical Thinking and Problem Solving:
• Higher level and open-ended questioning is evident.
• Learners work on authentic problems.
• Learners challenge each other with questions.
• Learners break down complex tasks based on personal strengths and collaborative team 

needs.
• Design thinking strategies are utilized.
• Creative solutions are celebrated.

Communication:
• Structures that enable all learners to have a voice are in place (equitable engagement).
• Learners regularly present their work to a variety of audiences.

Character and Leadership:
• Learners provide support for others.
• Empathy building strategies are utilized (individual conversations, focus groups, surveys, 

shadowing, etc.).

Collaboration:
• Regular and purposeful collaborative grouping occurs.
• Consensus building strategies are utilized.
• “We”, “us”, and “our” language is used.
• Learners voice opinions and listen to the opinions of others in order to reach solutions.

Time and Task Management:
• Individual and/or team project plans with specific goals and deadlines are in place.
• Learners can articulate what they need to do next.

Growth Mindsets:
• Learners have multiple attempts to solve problems.
• “Not yet” language is utilized.
• Learners regularly seek out and respond to specific feedback.

INDICATORS
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AUTHENTIC LEARNING

Work is purposeful and connects to the learner’s world through opportunities to 
identify, explore, discuss, and solve authentic problems.

• Learners can explain what they are doing and why 
they are doing it.

• Learners work on authentic problems.
• Conceptual learning opportunities (timeless, universal, 

abstract) are present.
• Targeted direct instruction is based on need.
• All learners have regular opportunities to apply skills 

in meaningful ways.
• Learners regularly create products for a variety of 

audiences.
• Learners are co-creators of goals, action plans, and 

pathways to learning.
• Multiple routes to success (complexity) are in place.
• Interdisciplinary connections are explicit.
• Community resources are leveraged as experts, 

audiences, and clients.
• Regular public exhibitions of learning are in place.
• Learners receive feedback from multiple sources 

throughout the creation/problem-solving process.

INDICATORS



MASTERY LEARNING
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Ongoing learning processes include goal setting, multiple attempts, and 
revisions. Productive struggle, practice, and demonstrating comprehension of 
a learning target occur through meaningful application.

Meaningful Assessment:
• A wide variety of projects, presentations, 

standardized measures, and products are utilized 
to assess for learning.

• Assessments align to Colorado Academic 
Standards, District developed social/emotional 
indicators, or class-specific learning outcomes.

• Learners understand expectations of the learning 
target.

Regular Feedback:
• Feedback is timely, specific, and comes from a 

variety of audiences (teacher, peer, and wider 
community).

Data Reflection:
• Multiple sources of academic and non-academic 

data are utilized for goal setting, improvement, 
and evaluation.

• Learners regularly reflect on their own strengths, 
growth opportunities, and achievements.

Adjustment of Instructions and Learner Revision:
• Learners have multiple opportunities to reflect, 

practice, and refine after receiving feedback.
• Learners present, defend, and revise their work.
• Learners engage in presentations of learning 

(public exhibition, learner-led conferences, 
portfolio presentations).

INDICATORS


